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ABSTRACT

School plays major role in the society for theu&ation, Economy, Environment, formation
of culture and manpower to nation. The Schootthias got sophisticated and produces the
good result then its attracted many students. Tdmaesnot much facility, poor quality of
teaching and poor results of examinations is ldsacive. In this context staff, infrastructure
and amenities are equally contributes for the begtidy environment and academic
achievements too. The African country of Zambia taken for the study as one of the
researchers was in the study area from April to,2€3.1. The sample of 20 high schools was
taken for this study using stratifiendom sampling methodhe questionnaire was converted
into numerical data state in order to analyze tha&tiss of high schools. The high schools
were analysed with reference to staff, infrastruettamenities and achievemenifie data
was analyzed by using SPSS software. The apprepmsults were drawn to indicate the
deficiencies and suggestions to improve is tdregb to the school inspectors, Educational
officers to take appropriate step to improve thaldy of education in this country.

Key Words: High school, staff, infrastructure, amenities, aait achievements and
Zambia.

INTRODUCTION

In Zambia basic education is divided into threeslsvlower basic (grades 1-4), middle basic (5-
7), and upper basic (grades 8-9). The system igemily in transition from seven years of
primary education (presently referred to as thedMidbasic level) to nine years of basic
education. Until recently, most secondary schoblsda$fered education at grades 8 and 9 (the
upper basic level) in addition to three years gfhhschool. Access to secondary education is
today highly inequitable across income groups, gergbcial groups, geography and region.
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Classrooms are viewed as places where rich disealsuld take place as students engage in
their work and explore problems with meaningful teoms. Schools supposed to be a place
where children get all round of knowledge includingalth, physical growth, mental health
community life and social skills.

It is widely recognized need for change, the Dakeamework for Action adopted World
Declaration on Education for A(EFA) in 2000, which affirmed the notion of eduocatias a
fundamental right and established the new millemngoal to provide every girl and boy with
primary school education by 2015. EFA also cleatgntified Inclusive Education as one of the
key strategies to address issues of marginalizamahexclusion. The fundamental principle of
EFA is that all children should have the opportyrid learn. The fundamental principle of
Inclusive Education is that all children should @ake opportunity to learn together.

During the period extending from the past to thespnt day, economists, social scientists, and
politicians have suggested that education has @atrtole in the development of a country.
Social and economic developments of a country dipirectly on the education levels of
workforce [8].Today, there is a global and intertsempetition in the marketplace. In this
competitive world, in order to meet the expectaiarf the business, quality of education
provided for the adolescences is becoming incrgdsimportant [14]. In order to make the
future better than today, educational authoritigpla@e tools to assess the quality of the
educational outcome by measuring the effectivenésse components of educational systems,
and search the ways to make educational reforms.

After all these all efforts taken by the governmigntould not reached the goal completely due
unplanned, unprecedented and irregularities ofcaitiggs. In the global village Zambia has to
maintain the standards in order to fulfill the ned#dhe present student community. Herein to
examine the current status of high schools in ¢higeastrict.

Objectives of the study

1. To study the staff availability in the highhsols.

2.To study the infrastructure availability in thigh schools.

3. To study the amenities of the high schools.

4. To find out the difference between government pnvate schools, rural and urban schools
and girls and boys school.

5. To study the difference between the variabegovernment and private schools, rural and
urban schools, schools run by the Zambian andgoegiand girls and boys school.

Statement of the problem

Women society contributes maximum level in fation of culture through teaching good
moral values and providing better environment &rreabout the society to their children. When
children live with both parents they grow well aleérn many things with  both support but
lacking any one of which may have psychologicalactmpon their development. The same when
the lady lives alone without husband has to faceessocial problems like moving alone in the
night, talking with other men and leaving the dheh  at home going to work will lead the
children to divert in to different attitudes. Thase study of Zambia is peculiar in this respect
and more prevalent too. Nation’s responsibilityaserve the society and society is for a family
development which is primarily unit of the socie8o it is better if adequate measures have
taken to eradicate this issue to save and presieevieiture generation and culture.
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Resources available to the students in schoolsirdarence students’ achievement. Various
indicators such as pupil-teacher ratios, expergifppgr pupil, teacher salary and educational
level, availability of teaching materials can maasthese resources. Although certain teaching
strategies can be effective even for very largesas, students are often unruly in these settings.
Moreover, teachers in large classes tend to foau® on rote learning, rather than on problem
solving skills [10]. Another resource of a schoektessary for achieving quality is the intensity
of operation. The length of the term indicates hot@nsively schools are operated but can also
be a signal of how importantly school educatiopasceived in a society.

Actual class size may be larger than measured -pegcher ratios because of teacher
absenteeism and specialization. On the other haads sizes would be lower than observed
pupil-teacher ratios in multiple-shift systems (whstudents attend school on double or triple
shift rather than at the same time). Some researengue that measured pupil-teacher ratios are
reasonable approximations of actual class sizggcesly, at primary schools [6]. Education
guality is much higher when the pupil-teacher ragionuch lower and this improves students’
achievement.

The importance of human and material resourceschieging better schooling outcomes,
including such factors as school infrastructurasslsize, teacher experience and qualifications
and availability of instructional materials havemrasized largely in low-income countries [3].

Double-shift schooling provides certain advantaged opportunities. It can broaden school
access and contribute to social equity since grefthe opportunity for students who would not
otherwise be able to attend school to receive mdbreducation. Class sizes may be smaller
since student populations are divided over twotshéind where there is a scarcity of teachers, it
allows one faculty to teach two sets of pupilshaligh teachers would work twice as hard, they
would also earn more salary (however not a doudlary). In cases where families depend on
the labour of their school-age children for susteea double-shift schooling with its short hours,
allows students who would otherwise not be permhite attend school the time to work and
contribute to family incomes and domestic respadlisés [4].

In the rural-based schools the problem had gendezrsions, in that women are acutely under-
represented in school headship. The male head @ea@xpressed grave concern about the
gender imbalance of teaching staff, attributing tioi women’s unwillingness to take up teaching
posts in deprived areas. This, they lamented, Whaer effects on girls’ attitudes to learning.
Some girls felt that it wasn’t worth studying hardeven coming to school because the female
role models they encountered in the villages wétteee farmers, seamstresses or fishmongers
and housewives who ‘give plenty birth’ [9].

In several African countries, an increase in ensritrhas led to very high pupil teacher ratios
(reaching up to 80:1 or even higher), which have aaignificant negative impact on quality.
Together with irregular pay, these high ratiosareajor cause of teacher absenteeism [12].

There is a trade-off between improved access toqaiatity of education.7 Increasing access to
education must be accompanied by more schoolsrolass, teachers and textbooks. According
to a World Bank study [12] the building of classmand provision of school supplies (such as
textbooks) are cost-effective instruments that ioate to higher enrolment and better learning
outcomes (Kingdon, 2005).

133
Scholars research library



S. Tamilenthiet al Arch. Appl. Sci. Res., 2011, 3 (6):131-140

The quality of education depends on the numbeeachers, schools, etc. Private schools seem
more effective in imparting learning to studentrtipublic schools. In many developing (as well
as developed) countries, private schools show hetselts. However, for a fair comparison, one
needs to control for differences in the number (quality) of teachers, regional differences and
differences between parents and pupils. Severdiestifound that the observed differences in
learning and learning achievement disappear aftetralling for these other factors [5]. A
specific characteristic of basic education in Zambithe important role of community schools.
These schools were set up by local communitienahdy the government.

In Ghana quality in education becomes more proate when quality is conceptualized in

terms of a particular aspect of education becassdare [2] observes, ‘all the elements
associated with educational quality are interrelate serious defect in one element is likely to
have implications for quality in others’. Moreoveestions regarding quality may be posed
about any important aspect of the educational Bystafrastructure, school buildings,

administration, leadership, management, teachamiigg educational materials, teaching and
student achievement.

A large number of these schools have wattle-andradamstructions and temporary provisions.
Classrooms and water and sanitation facilities @fregpoor quality. Teaching and learning

materials are generally inadequate. Pupils oftearsthe floor. The vast majority of teachers are
unqualified [1]. Teachers are mostly volunteersing men and women with grade 9 or grade
12.

The rationale behind this transition was that icoantry where most secondary education was
provided by boarding schools, it would be more ifdasto meet the objective of nine years of

basic education for all if each of these nine yeams actually provided at local basic

schools[13]. Though every pupil is required to ctete a full nine-year course of basic

education, the lack of facilities at the upper bdesvel (grades 8 and 9) has forced the ministry to
limit the number of pupils admitted to grades 8 &dVhich pupils are admitted to the upper
basic level is decided based on their exam resultgrade 7. Only the pupils with the best

examination scores are admitted to grade 8. The NasEannounced its intention to abolish the
grade 7 examination in 2010[7].

Tamilenthi.S and Lalhmasai Chuaundd] study reveals that there is significant relaghip
between the urban and rural teachers. Therefaseaih alarming result that the policy makers,
teachers, Head masters and education departmeattbaiake suitable action to improve the
rural teachers in supplying of adequate materialggeneral arranging periodical professional
development programs, refresher courses and potiilngtaff with subject wise experts for the
seminar and workshops will help them to acquirertée skills and new technique to adopt and
also if the government makes policy for encourag @lowing to take up higher degrees with
paid leave specially aided and private schools eonc

MATERIALS AND METHODS
The research design

Stratified randonsamplingmethod was adopted in this study.

Sample

The present study area covers the high schoolShopata District, Eastern Province of Zambia.
There are numbers of schools were found in thia btg the high schools are limited and hence
it is limited to 20 samples from Chipata districgmbia is taken for the study.
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Tools
The following tool was used in this study.

The questionnaire consist of 20 questions in di@estin each section 5 questions which was
constructed and validated by the investigator.

The school profile data sheet was used to daléarmation about Name of the school, Origin
of Management ,Locality ,Year of established, Numidfeclasses, Number of students, Number
of teachers ,Teachers pay ,Type of managemente@sidomposition, Results in Grade -9 (
in%) Last5 yrs and Results in Grade 12 (inL%st 5 yrs.

Data analysis

Descriptive statistics were used to describe tinepta with reference to the variables taken for
the study. Statements were converted in to simialiistcal tables. In differential analysis the
significance of difference between groups was suldising‘t’ test.

Analysis of the data

The analysis of the data in this chapter is thasethe questionnaire collected from the high
schools have been summarized in the followialgles with reference to staff, infrastructure
,amenities and academic achievement.

Major problems found in the schools are given foselected schools
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212|132l |82 3]s |5
SI.No Name of the school 218§ -18%c¢s &8¢
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Z 2|5 B8 23/=|%2
S5 P 2|22
1 Chongalolo high school 640 40 - - - X | -
2 Muzipasi high school 390 2p
3 Mumbwe high school 620 18 K
4 Chipata day school 2,214 41 | - X K | - X
5 Gondar day school 1226 31 - X | - - -
6 Chizongwe technical high school 2,143 B8 |- - X ]-- - | X
7 Anoya boys high school 1,415 37 |- - - X |- - KX
8 Hill side girls high school 2,421 28 ) X
9 St .Margret high school 341 16 - - X - - X
10 | Petauke Secondary school 2,621 |36 | - - | X |- - - -
11 Memo Boarding school 514 14 - - - - - -
12 Lundazi Secondary school 820 PO |- - - X - -
13 | Lunezi Day high school 92( 35 - X - - -
14 | Faith Christian academic high school 614 (15 | - | X | - - - | X
15 | Chasale day secondary school 541 (22 | - | X [ X | - - -
16 | Magwelo High school 1496 283
17 Mwalu private school 48 2P 1
18 | St.Mary’s Junior seminary 125 10 | - X |- - - X
19 | Chandiza High school 1265 32 |- - X K - - X
20 | Chipata Christian School 482 21 |- - - XX - -
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1 Chongalolo high school 1:16 X X
2 Muzipasi high school 1:2( - . X . - X X X - .
3 Mumbwe high school 1:34 - - - - - -
4 Chipata day school 1:54 - - X X -
5 Gondar day school 1:40 - X - - - - X
6 Chizongwe technical high schogl 1:64 |- - - - - | X
7 Anoya boys high school 1:38 X - - - - - X
8 Hill side girls high school 1:1056 - - - - - - -
9 St. Margret high school 1:21 - - X - -
10 | Petauke Secondary school 1.3 |- - - X |- --
11 | Memo boarding school 1:36 . - - - -
12 | Lundazi Secondary school 1:41 X |- . - - - -
13 | Lunezi Day high school 1:26 X - - - X - X
14 Faith Christian academic high 141 | - i X i i i x| x| -1 x
school
15 | Chasale day secondary school 15 | X |- - - X X | - -
16 | Magwelo High school 1:65 X - X X - X X - - X
17 | Mwalu private school 1:22 4 X - . - -
18 | St.Mary’s Junior seminary 1:13 - - - - X
19 | Chandiza High school 1:40 - - - X . - -
20 | Chipata Christian School 1:30 X X X X X - X

Table 1: School staff resource related deficiencyvith reference to high schools of Chipata Zambia.

Respondents
SL Statement No | In (%)
1 | Schools have untrained teachers (Diploma/Degreducation) 5 25
2 | Schools having Untrained Counselling teacheigpl¢ma/Degree in counselling) 12 60
3 | Schools have got Un trained physical educafidiploma/Degree) teacher. 8 40

In terms of teachers resource from the respondemtsaled that the untrained teachers
the Schools having untrained

contribution is 25%, Untrained counselling teach& 0% and
physical education teacher is 40% .

Table 2 Non availability of infrastructure with ref erence to high schools of Chipata Zambia.

Respondents
SL Statement No | In (%)
1 | Schools have no laboratory for Physics, chemiiglogy and computer lal. 2 10
2 | Schools have no staff quarters. 9 45

In concern with infrastructure in the schools neaikability of laboratory is 10% and schools
have no staff quarters is 45 %.
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Table 3. Non-availability of School amenities withreference to high schools of Chipata, Zambia.

Respondents
SL Statement No | In (%)
1 | Schools have separate hostel facility for thestemd girls. 10 50
2 | Schools have Tuck shop/Canteen/Stationary storhé students in concessional rgte. |2 10
3 | Schools have periodical free medical check-up. 8 40
4 | Schools have free extra coaching class. 6 30

The Schools have no separate hostel facility Herlhioys and girls is 50% and Schools do not
have Tuck shop/Canteen/Stationary store for theestis in concessional rate is 10%. Schools

have no periodical free medical check-up is 40% &addools do not have free extra coaching
class is 30%.

Table.4. School academic achievements with referemto high schools of Chipata, Zambia.

Respondents
SL Statement No | In (%)
1 | Special achievements in district level/ Proviteeel / National level. 7 35
2 | Schools get same level of results in scienceosimer than the science subjects. 5 25
3 | Students get admitted / qualified every yeamfiedical/ Engineering / nursing. 14 70

The analysis of the questionnaire revealed frone dthool academic achievement is that no

achievement at any level is only 35%,The schdolsiot get same level of results in science

and other than the science subjects is about 2&8id8s these, the students do not get admitted
/ qualified every year for medical/ Engineeringurking is 70%.

Table : 5. Type of management, Locality and Compositioof students with reference to high schools of Cpata, Zambia.

variables Group N | Mean De?itgt'ion t-Value | p
Type of management GoF\)/r(?\r/r;:r;ent 0191 ggg) 21.'7581 1.959 O,‘\?§5
T e T Sy
Students composition Sér(;gt:]rl]esseix fg 22;122 ;561123 0.825 O,.\leZO

*significant at 0.05 level

1)The ‘t’ value is not significant at 0.05 levelrfo government and private schools. It is
concluded that the government and privateosls do not differ in the school status.

2)The calculated ‘t’ value is not significant a@® level of significance. It is concluded thaie t
rural and urban schools do not differ in trelho®l status.

3) The ‘t’ value is not significant at 0.05 levelrfthe girls and boys schools. It is concluded that
the single sex and both sex schools do not difighe school status.
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Correlation between Schools results of Grade-9 an@rade- 12

Table : 6 Showing the correlation between the Sobls results of Grade-9 and Grade- 12 with
reference to high schools of Chipata, Zambia

Variables | N | r p
Grade-9 | 20 | 0.41 | Positive medium
Grade-12 correlation

The correlation+0.41, Hence there is positive medium correlatietwieen the results of Grade
-9 and Grade -12 results of the high schools infzdam

Findings

The major findings from the study as follows

1) The teaching staff mostly not trained and thoamed also just got degree or diploma but
outdated content and methodology, which is noabigtfor the present society and for, large
number of students.

2) Almost all the government high schools havegadee infrastructure except the computer
lab. Hence students are ill literate in respeatarhputer usage which is base for the higher
studies.

3) Except the required space for the class roookirg is equipments like sports items,
recreational items for boarding students. The seaméeen/restaurant and stationeries stores
run by the school and outsiders there is no difiezen price. Hence these all fund rising motto
and not actually beneficial to the students.

4) It is progressive in the part of school achiegetrbut no special achievements or special
target has taken by the institution, the sametirtigtn is trying maintaining the status. Most of
the institution is not focussed for professionalrse orientation which led the students unfit to
choose or opt the professional studies which magréat drawback of the high schools. This
is the cause of monotonous type of teaching, natiery and mentally compelled to read for
examinations only and not applying in practical ethcause to lose their memory what they
studied.

5) The results between Grade -9 and Grade-12wsstimt there is positive medium
correlation ( £0.41), which reveals that the teachers of Gradex® Grade 12 are not same
methodology adopting in teaching their class.

6)The selected government schools which have lgtaalities and produces good results too,
but lack of teaching faculty or deficiency of teach which led teacher-student ratio is very
high(varies 1:60 to 1:100).

Recommendations

1) The government should encourage the private seetods missionaries to invest on
education. Collaborative projects should be camwigdvrith government and private in order to
reduce the burden of the government.

2) The government should strictly enforce the privathools to follow the rules and
regulations accordance with government. The scheblsh meet the required standard may
be allotted the fund to pay the teacher’s salargssto maintain the qualified teachers and also
encourage the private schools to take part actimeétyplementing new policies.

3) Universities should organize the short term cauiesed refresher courses contently to the
school teachers. The resource centers should bblissed to guide the teachers teaching
methodology besides monitoring the quality, whildo doelp the school inspectors to take right
decision.
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4) School Establishment Committee (SEC) should be édrmith the composition of School
head, Government nominee and community heads sthth@ublic contribution also will be
there (expected) in construction of building (lahdacal materials, night security and land
donation).

5) To avoid teaching staff deficiency the policy glidobe made that, all the graduates and
diploma holders of education should work at |ess year to the schools specially where the
schools lack of teachers and rural schools stoaget experience as well the contribution of
staff resource to the government. Those staff neagdiled as Teacher traineewho may be
paid fixed pay (only basic pay or stipendiary) amduld be issuedExperience certificate
This should be made mandatory to enter in the teggnofession.

CONCLUSION

The challenge of educating these students requieg capacities for schools and new
orientations for the educators who make decisibas directly or indirectly influence students’
lives and achievement#n present scenario high students enrolment in seam®ols make
students and teachers ratio is inappropriates. dlso identified that for mass education or for
high number of students educational technologyah@lsice to satisfy the teachers’ requirements.
Educational Technology in the class room to achigeecompetency, so that the Technology
assists to improve the comprehension of the stgddénbugh participatory approach. Creating
enthusiasm on using educational technology is sacg$o decrease the drop-out and stagnation
with the help of using educational technology megyuare fruitful success and self learning can
be improved through educational technology andaeedhe boredom of the students in learning
process.

To implement this educational technology, teachmtst be trained and the resource to be
supplied which also will help in reduction of stagjuirement.

Acknowledgements

| would like to extend my gratitude Dr. Xaviour Aammad, Director, St.Eugene University,
Chipata campus, Zambia who has shown the suppothi® research and to bring up this
title. | thank my scholarly daughter Ms.T.Preetthosvhas provided relevant information’s
and literature relevant to this topic which washalated for this research work.

REFERENCES

[1] Chondoka, Yizenge A.Situation analysis of Community Schools in CenRedvince of
Zambig Lusaka, University of Zambi2006,p.7.

[2] Dare, A.L.. ‘Indicators of Quality’. A paper preged at the National Consultative Workshop
on Educational Quality Implementation in Low Inco@euntries, Ghan2005.

[3] Fuller, B. and Clarke, FReview of Educational Researd®9464:122 — 131

[4] Herrera, L. In International Journal of Educational Developmer¥ol. 23, No. 6,
2003pp.292-294

[5] Kingdon, Geeta. Chapter on Education EconomicsPHRD Economists Guide, London,
DFID, 2005

[6] Lockheed, MEducation Reviewl6 (3),1991303-311

[7] Ministry of EducationNational Annual Work Plan and Budget — 20Qésaka, Ministry of
Education2007,p.4Q

[8] Mayer, D.P., Mullens, J. E. & Moore, M. Monitoring school quality: an indicators report.
mathematical policy researcmc. U.S. Department of Educati@00.

139
Scholars research library



S. Tamilenthiet al Arch. Appl. Sci. Res., 2011, 3 (6):131-140

[9] Oduro, GKT & MacBeath]). Cambridge Journal of EducatipWol. 33, N0.32003 p.442-
455

[10] Psacharopoulos.G., and WoodhdlB85. Education for Development :An  Analysis
olnvestment choices. The World Bank : Oxford Unsigrpress;1985

[11] Tamilenthi.S and Lalhmasai Chuaund@®11) Journal of Experimental Sciengegol. 1,
No122011pp .8-12

[12] White, Howard, 2004Books, buildings, and learning outcomes: an impaciluation of
World Bank Support to basic education in Ghawaashington DC, OED, World BanR004.

[13] World Bank.Zambia Education Sector Public Expenditure Reyigashington, World
Bank2006.

[14] Yildiz, G. & Ardi¢, K. Egitimde toplam kalite yonetimiTotal quality management in
educationBilgi,, , 1,199973-82

140
Scholars research library



